
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Chapter 1 

Almost all parents can sense at what point things start 

going wrong. The child sits down to start a task, and 

until then, things are going well. He almost understands 

the instructions but picks up the pencil to start the work. 

For a few moments, the child looks competent and 

engaged. Then something changes. Rushing or freezing 

or arguing appears, or suddenly there will be claims of 

fatigue, boredom, or inability to continue. From the 

vantage point of the outside, it looks spontaneous and 

bewildering, and from the inside, it is usually not. 

Generally speaking, when children come up against 

problems in these moments, adults look at the behaviour 

that they manifest. Pearls include crying, avoiding, 

defiance, being in a hurry, or being shut down. 

Behaviour that adults might use to help the child could 

include cheering the child on, correcting the child's 

behaviour, guiding the child in stress-coping strategies, 

or trying to help him in his work. While these initiatives 

sound good on the surface, they actually treat just the 

end result of a process that started much earlier. 

Behaviour never starts; it ends. The level of emotional 

intensity increases long before a child blows up or shuts 

down. It is first recognised by the child as a vague 

heaviness, confusion, urge, or the feeling of falling out of 

control. 

A thought load can be considered something that can be 

visualised as tediously holding things in the hand. In the 



initial level, the child holds one or two items comfortably. 

Then, as a step or instruction or correction is added, the 

space is filled up. Everything is still okay, but as space 

gets filled, dah-dah-dah. Here comes the spill. 

Eventually, when anything else is put on, it all just 

overflows. All of this spills over as behaviour, with the 

real cause being the build-up long before. 

 

 

 

A lot of first signs tend to go unheeded since young 

children are still at the very early stages of developing 

their metacognitive skills and self-awareness, where 

monitoring their thought process is concerned. Long 

before behaviours manifest, cognitive resources have 

been used. And at a point where remediation, support, 



or reason comes, it may better make the situation much 

worse rather than helping because it is not that these 

children are unfocused, but rather because they have 

clearly used up all the resources. 

The most distantly developed skills for these children in 

such times is self-monitoring when there is still time, 

after which the system has the ability to overload-

understanding the need is missing from adults as they 

assume that understanding the task is the same as 

managing the cognitive load-load and awareness are 

similarly managed. 

In this regard, “noticing thinking“ is not about thought 

analysis, deep reflection, or discussion; it is about 

feeling for changes in the effort of the mind. Children 

can talk about what they are doing---a math problem, 

story or set of instructions---but it is an entirely different 

thing to realise the mental effort they are putting out and 

be aware when that effort level starts moving out of the 

comfort zone and crosses the limit. 

This information tells us that although the child may 

know what to do, they may still find it difficult to do so. 

The content is hardly ever the problem; it's about the 

effort required for holding multiple steps in mind, 

following through with instructions, and eliminating 

mistakes. There can be time management, even a little, 

and inability to keep attention all at once. That effort 

builds up quietly until it reaches a level beyond his 

capacity. 



 

What this looks like in everyday life 

A child completes a maths worksheet that is clearly 

familiar to them. The first few questions are correctly 

and confidently answered, but rush is set in necessarily 

halfway down. Suddenly they begin skipping numbers 

and missing symbols, multiplying a mistake into a 

thousand. Any hint that the kid's attention may have 

skipped for just one second may bring down his or her 

proud statement: “I know how to do this.” The math isn't 

difficult in itself; it's the cumulative efforts to execute 

steps, check work, and focus that are getting the child 

down. By the time the mistakes start, the cognitive load 

is already stratospheric. 

Another child can read aloud well for a minute or so, 

shoot through the last half of the text, make innumerable 

errors, and become rigid. Encouragement to slow down 

simply adds to the frustration. The behavioural 

manifestation is, in truth, an outburst of overload. 

Pushing further here only further inflates pressure and 

not performance. 

Another case may involve, for example, a child sitting 

and working calmly while they seem to draw or write for 

ten minutes. Suddenly, he or she will push the book 

away, stop, and declare that the work is done. This 

might seem abrupt from the outside, yet there has been 

a rather silent performance of multiple higher cognitive 



demands. Refusal is only the first outward sign of a 

series manifesting, quietly, internally. 

Awareness of an internal process is about the felt sense; 

this is often manifested through light signals such as 

heaviness, rushing, pain, irritation, or an urge to escape. 

The little kids may not have developed words for these 

feelings. They first express their feelings and signals 

through their behaviours. The age and temperament of 

the child will give rise to many other forms of signals: the 

total opposite signals of refusal or tearfulness in a six-

year-old may be found as rushing, withdrawal, or 

irritability in older ones. 

This is a misunderstood skill in most cases. Oft-times, a 

child embattled in one could be highly motivated and 

keen to perform well. Being motivated with no self-

understanding results in overload. An effort attempting to 

keep its creation towards the end will amount to 

increasing pressure. Coping strategies become effective 

tools of self-nurturing when applied before overloading, 

such as sensory breaks or positive self-talk. 

The described patterns are actually not based on 

laziness, immaturity, defiance, or soft emotions but 

reflect the disconnect between demands made on one's 

cognition and one's awareness. Oftentimes, adult 

distress is due to interventions that did not work, though 

in reality it is just because the child has not accepted the 

signal for such strategies. 



Effective support comes in with the intention of helping 

the children learn to view themselves and their 

judgement without getting caught up. The real goal is 

not to remove pain; after all, struggle is essential for us 

to understand the limits of our skills and stoke our 

learning and growth, but it is to recognise things earlier 

and thus respond with calm. 

The development of this skill in the earliest stage is 

rather inconspicuous: a pause in midstream rather than 

pushing, an early cry for help, a quiet retreat instead of a 

blow-up, and surrender to help without upward spirals. 

All these are slight indicators that little flickers of lights 

are starting to wake up. 

Tasks are a means, not an end. Making tasks simpler or 

removing them, though it reduces some stress, does not 

build any awareness. What makes a difference is 

noticing when cognitive stammer is occurring and 

responding. 

When considering self-regulation, the process implies 

notice, understanding, and action. Children usually are 

made to respond without noticing, leading to 

maladapted delayed responses. Without awareness, 

they depend on an adult for regulation. With awareness, 

it shifts inside. Children manage their short pauses here 

and there, adjustments, and seeking help on their own. 

Awareness acts as the doorkeeper skill: if a child does 

not possess this, he or she depends on external cues. 



When awareness is a part of the child's skills repertoire, 

directions can be anticipated on time. It is normal for 

adults learning this new skill to experience failings and a 

perception of frustrating inadequacy at times. 

A tangible objective must be in place to help the 

child/carer pair to recognise patterns of cognitive load 

early, engage in calmly predictable ways, and expect 

these behaviours to repeat. Successful interaction is 

fully valued by an even earlier pause where necessary, 

the seeking of modest support before escalated 

responses, the diminishing demand to turn from the self-

voice, and the increased rate of further genuine 

engagements. Here is the simultaneous unravelling of 

the process of nurturing awareness, all incremental from 

small to big moments. 

The book presents the opportunity to observe 

retrospectively at moments signalling sudden changes 

of behaviour so that they may become indicative of 

when the intensity of the cognitive load starts to 

materialise. The ensuing chapters elaborately unravel 

the load accumulation process, why children lose the 

point of contention when it happened, and manners in 

which caring adults could assist children in recognizing 

but not intervening. Some activities that strengthen the 

nurturance of full attention before overload lens were 

shared. 

 



Key ideas to hold onto 

• Behaviour is usually the final sign of overload, not the 

cause. 

• Children often miss early signals of cognitive strain. 

• Knowing the work does not mean the load is 

manageable. 

• Effort and motivation cannot compensate for overload 

once it occurs. 

• Awareness is the gateway to responding before 

escalation. 

Chapter 2 

Cognitive overload doesn't occur instantaneously. The 

state usually happens for a child gradually over time, 

one layer on top of another. Emergence of critical signs 

is impossible to predict before a sudden breakdown. 

What appears as sudden is actually what has been 

developing underneath quietly. 

Ascertaining that a task is difficult is possible even 

during its early stages since it is instigatable. The matter 

makes sense, the subject's willing attention comes 

without effort, and there is an interlude for further 

reflection. But as we move through the task, the 

demands keep mounting: new instructions, errors to 

correct, time pressure, and observing judgements by 

other persons. Every demand may be reasonable on its 

own, but the true tyranny against the mind lies in the 

vexation they pose when conjoined. 



 

Overload typically comes from predictable sources: 

• Accumulation: more steps, details, or instructions 

to hold in mind. 

• Change: plans shift or rules are altered, requiring 

re-planning. 

• Pressure: time limits, observation, or comparison to 

others. 

• Error recovery: holding and correcting mistakes 

while continuing. 

 

These sources sometimes interweave, such as creating 

hyperresources for cognitive load even if, one by one, 

these demands are reasonable. Suppose, by way of 

illustration, we change an exemplary mistake, a point 

concerning erroneous invocation, born amicably right on 

the heels of a stack overflow. 

Considering that more cognitive load occupies the 

individual's working memory and attention, it does 

proportionally manifest effortfulness to any task with an 

increased load. Since the load functions more subtly 

than harshly, continuing-to-work-beyond-limit sensations 

are sometimes deflected off one's hard oesophagus. 

The earliest visible symptoms of overload relate to pace: 

hurry, skip steps, or race. Some kids might also bog 

down, stop, and restart frequently when trying to 



accomplish function. Irritability or tearfulness may be 

shown. These reactions are the result of a cognitive 

overload, not an idiosyncratic personality or a motivation 

issue. 

Claims of fatigue, boredom, or being too tired may 

possibly indicate mental demand, rather than physical 

tiredness per se. Children, on the other hand, rarely 

draw any distinction between "my body is tired" and "my 

head is full of something else." Capacity-wise, levels can 

fluctuate pretty noticeably with sleep, mood, hunger, 

stress, novelty, and previous demands. In this regard, 

awareness can help children to match their performance 

with the capacity made available but will not increase it. 

Yet, adults misinterpret overload as lack of concentration 

or unwillingness. This increases the stress that is 

assumed to drive the increase in the loads the child 

could bear. 

Internally monitoring is one ability that emerges late in 

development. The concern for children is the world 

outside; attention is on the act of doing, not on then 

sensing the effort. Even older children may pick up on 

strain only because attention drops on being right and 

remains locked on how much more intense their 

emotions could get. 

It's really hard for the cognitive load to be clear. 

Garments, stresses, a push to hurry, flickering puzzles – 

these come before the behaviour. While they do not 



know much without a cue, children connect difficulty to 

failing or feeling, not to a slow collection of demands. 

Behaviour then comes to be seen as the most direct 

road to relief: that is, turning down, arguing, joking, or 

disengaging. Verbalising the problem becomes near 

impossible at that point. Actions suggest necessity and 

are not in the realm of choice. 

Repeatedly missing the boat without the benefit of early 

awareness wrecks the chances for exposure to these 

feelings: fear breeds low confidence. Allowing kids to 

understand the feeling of strain early is something 

awareness learns that prefigures effort rather than 

stands against it. 

Early signals of load do not mean failure. Uneven in 

development, systems for monitoring thinking are 

thereby susceptible to the scaffolding of adults. Adults 

noticing strain and pausing tasks allow children to 

experience early awareness safely. 

This chapter kicks off by establishing a rudimentary 

understanding. Children must come to learn that 

cognitive loads do not remain constant but vary with 

perceivable sources, and thus the importance of starting 

off on a good footing. The subchapters then examine 

how developing awareness can be consumed by an 

adult without over-trying or going into distress. 

 



Key ideas to hold onto 

• Cognitive overload builds gradually, not suddenly. 

• Small demands stack even when manageable 

individually. 

• First signs often appear as rushing, freezing, or 

irritability. 

• Mental and physical fatigue feel similar to children. 

• Awareness helps children adjust to available capacity. 

Chapter 3 

The process of becoming aware of thinking happens 

neither in step nor by leaps and is rarely noticed at all. 

The big advantage in being aware is that children simply 

cannot be expected to notice anything that is too 

developmentally advanced for them. 

Reflecting on the process of mental constructions during 

an examination (or while completing another task) is a 

skill that develops later and is heavily influenced by the 

maturation of various brain regions that occur 

throughout childhood development. Younger children 

simply build outwardly, spending their energy doing 

rather than watching. While under load, asking them to 

list their thought processes is much like requiring two-

timing. 

The awareness is fairly brittle at its inception. A child 

might notice straying one day but will never even notice 

it the next day, or in one situation but not another. 

Inconsistency is the required standard, not a mistake. 



Early awareness sees imprecision. Changes are hardly 

ever truly named by children. They will commonly come 

across as hesitations, slowness, irritableness, loss of 

spark or push, quietness, or loyalty. Variances represent 

rather the temperament and style of regulation than any 

insight or desire to comply. 

Sometimes, language naturally falls behind awareness. 

A child may feel tension but cannot describe it. 

Responses such as "I don't know" may often point to an 

awareness without words. Pressing for an explanation 

can shut off any potential signals. 

Children vary greatly in load sensitivity, threshold for 

collapse, and their ability to express the undercurrent of 

their awareness. The expression of awareness is 

shaped by neurodiversity, temperamental make-up, 

language development, and prior experiences. There is 

no benefit in comparing children or even the same child 

across different contexts. Awareness develops with 

repeated experience in multiple situations. 

Development within awareness is a function of timing, 

while confines rather than forward-reaching clarity. A 

child growing in awareness is likely to observe himself or 

herself at the exact time when the fault or any 

unpleasant emotion comes. In due time, the attention 

will be paid closer to the beginning of constraints. Adults 

provide some scaffolding by pausing, changing the 

topic, or stopping desired activities short, allowing the 



children an opportunity to experience the awareness but 

without doing it by themselves. 

A scaffold does not reduce the challenge; it increases it. 

The scaffold works to keep the child close to that border 

between challenge and overload, where strain can be 

felt but is absent of distress. Asking for understanding 

when it is demanded is often crushing and does not 

work in promoting insight. The best growth toward this 

advanced capacity for introspection is under low stress. 

Changes are subtle: fewer fits, timing out a bit earlier, 

attempting to self-regulate for an instant and not fully 

understanding why. Such progress implies that the 

individual is slowly recognising active and constructive 

changes within himself or herself prior to breakdown. 

This chapter provides food for thought for children, 

parents, and educators in dealing with unrealistic 

expectations. Awareness is a developing capacity, and it 

strengthens over time through supported experience. 

The following chapters delve deeply into how adults can 

help children become more mindful and recognise 

specific aspects of awareness. 

 

Key ideas to hold onto 

• Thinking awareness develops gradually and unevenly. 

• Inconsistency is a normal sign of skill formation. 

• Early awareness often appears in behaviour before 

language. 



• “I don’t know” can indicate awareness without words. 

• Adult scaffolding supports development without 

creating dependence. 

Chapter 4 

How adults deal with children under struggle decides 

whether this child is going to learn to see his/her thinking 

or learn to bypass it. This chapter is focused mostly on 

fine timing more than any other help for the child. 

Many adults respond when a child struggles, which may 

involve explaining, encouraging, reassuring, correcting, 

or accommodating the child further. Their efforts may 

help the situation for speed and efficiency but not the 

recognition of the fatigue of the thinking process. 

An act of stepping in too soon rescues the child just in 

time. Pressure over the task is taken away, but the child 

does not experience what it feels like to be at the edge 

of his/her capacity with some cognitive action going on. 

What is cultivated in the long run is reliance on external 

assistance. 

Stopping is different from acting or fixing. This is an 

action that involves a decision. The adult sits tight and 

tunes in to the child and holds back short pauses on 

intervening so that the child catches the signals of 

cognitive strain. It is not that the help is removed but that 

it is given a key timing. 

Pausing does not mean abandoning your child. Adults 

respond to observing thought rather than changing it 



right away. The adult holds the moment of tension 

without allowing too much intensity to switch to overload. 

It is a narrow understanding. Registering nothing too 

early, overloading followed too late. It calls for wisdom 

and attention. 

The child, in collaboration with the adult, stops and sighs 

while on task. The adult remains silent and gives 

attention to the time ahead. The child may slow down, 

stop altogether, make a face, or gaze upward. Without 

naming the experience, the child notices oppression of 

cognition with or without removal of the challenge. 

 

 

Very important mechanisms inhibiting further qualia 

consider the ways that 'grown-ups' can non-deliberately 

evoke involvement degradation by reacting such that it 



steps into high gear at the absolutely inopportune time. 

The fuel of the explanation generates more verbiage as 

well as detail, extinguishing the emerging thought-

construct instead of nurturing or deepening it to cement 

a holistic approach towards it and hence aiding in 

acclimatising dependence. When the child needs to fix 

their mistaken understanding and find the error in their 

approach, they may evolve cognitively in a positive 

sense or may end up contributing to the demands on the 

working memory. Reassurance can short-circuit a child's 

ability to deal with discomfort by moving on without the 

ability to recognise his or her sensations within the 

process, which may act as signals to not listen to 

internal warning signals. Pushing children to continue 

eviscerates them rather than heightens awareness and 

only fuels the development of the habit to ignore instead 

of responding early to those signs. 

Anxiety often guides adults towards worries of children 

falling behind, losing confidence, or struggling uselessly. 

For an adult to pause, it means dealing with regulating 

the "rescue reflex". Holding back and letting go becomes 

quite uneasy. This dose of unease is normal; see it as a 

breaking/reprogramming of that old habit no longer 

supporting development. 

Priming stop-age more relates to awareness under 

strain rather than stopping at breakdown. Shutting the 

activity down while still salvageable gives one an inner 

confidence in joyful exhaustion. 



Boundary posts: Pausing is for crises that are very early 

yet, but not for crises. Reconciliation and appreciation 

take a back step during dysregulation. Awareness work 

gives way to regulation. 

Timing is indeed about practice: no hard and fast rules. 

Adults should intervene when absolutely necessary for 

safety, emotion, or capacity. When the strain is minor 

and engagement is still in place, the adult should try to 

stay back. Mistakes should be regarded as part of the 

practice, and the missed window does not mean the loss 

of skill development. 

To make sense of internal linguistics, more mature 

people can afford to give in to what is written in their 

soul – and a still environment would be best suited to 

trap all those precious first-language truths. Further 

sections are built around actual demonstrations of 

awareness. All tasks suggested in this direction will 

develop steadily. 

 

Key ideas to hold onto 

• Intervening too quickly can block awareness, even 

when helpful. 

• Pausing is an active, supportive response. 

• Explanation and correction add load under strain. 

• Awareness grows in a narrow window before overload, 

not during crisis. 



• Adults support awareness by regulating timing as well 

as action. 

 

Chapter 5 

Reflecting on the issue of cognitive load is fairly 

contradictory; it becomes hard to pinpoint one single 

ability that should turn on at a certain time. Children do 

not learn “too much” in a single homogeneous way. 

They deepen a complex of related but distinct 

sensitivities through various sequences that contribute 

to their emerging capacities to adjust their thinking 

before being subsumed under the pressure of excessive 

cognitive loads. The odds are that these issues will 

come again and again, as parents are expected to 

believe that she does not generally notice, so to say. In 

reality, it could easily be another ballgame. It is incorrect 

to say that she does not notice anything. Rather, the 

child may be noticing things in some areas whilst 

ignoring them in others. Sensitivities are birthed at a 

time, but they rise at differential speeds, and they do not 

always appear in the same context relative to the 

demand at hand. 

In any case, one child may realise that they need to hear 

the same instruction repeated, and yet they continue 

pushing themselves when a time constraint is applied. 

Another child may pause early as they are under 

pressure and be unable to perceive how errors increase 



strain. These patterns are not deficiencies or 

incapabilities but indications relating to the pace of 

particular aspects of awareness development. 

The terms given in this chapter are not "teachable" skills 

or "checkable" boxes, but these facets will invariably be 

encountered as awareness is developed. 

The first and perhaps the most basic facet of this 

process is the simple finding of changes in thinking. This 

would be the moment that a child feels himself or herself 

thinking about something that recently they felt could be 

resolved, but moments later nothing of the sort was 

manageable. No explanation or understanding is 

required. The change may look like slowing down, or it 

might be starting to follow through on what is, or what it 

mentions. 

The capacity to sense boundaries might be considered a 

relative here. This has to do with an understanding of 

the early possibility of reaching a limit beyond which 

thought will move from ambiguity to a more definite 

limitation. For example, kids attaining a kind of 

sensitivity may back away at the first inkling of overload 

or an attempt at a project; perhaps they will stop, linger 

awhile, or catch a moment's confusion. That reflexive 

behaviour is a hale and hearty boundary detection 

process at a time when an association of mindlessness 

and cavalier resolution becomes pathological as it 

crashes into hard boundaries. 



Now, another aspect in this direction is seeing where the 

difficulty originated. This connects with awareness about 

the fact that thinking has been rendered so much more 

difficult. They might discern there was a lengthy list to 

follow, the change was sudden, imposing urgency, or 

some little blundering broke this uniformity and had 

rendered the process cumbersome. This train of thought 

would absolve self-blame and place the child in 

situational awareness. 

Memory awareness is an essential element to this skill 

set. The usual difficulties experienced by children are 

when they are asked to hold more in mind than can be 

accommodated by their working memory. Awareness at 

this stage means noticing when the instructions no 

longer "work", when details slip away, and when 

repetition is needed. It is not forgetfulness; rather, it is 

sensitivity to memory load. 

The next element is primary warning signals. It involves 

realising subtler indicators of strain before performance 

or increased emotions because these are the things 

"alerting" a young person to the actual feeling of them. 

The signals might be a sense of urgency, tension, 

holding breath, or unrestrained movement toward 

hurrying the activity. Kids in the first few years of noticing 

them can make adjustments even though they do not 

necessarily know exactly how. 

Another area where many children struggle is error-

related awareness. When a mistake is made, the 



thought load is amplified instantly. The child must keep 

the mistake in mind and at the same time correct it and 

keep going. Awareness here means being able to tell 

themselves that making mistakes means that much 

more effort is required and that intensification is required 

upon making an error – not an inference. I'm going. 

Making mistakes raises awareness and spells out 

messages such as 'Let me stop here and let me catch 

my breath.' Not the awareness; more profound action 

should become very clear after quite an extended 

period. 

With greater awareness, children also start noticing 

which actions decrease the thinking load. Again, these 

are in no way complex strategies. They are about 

knowing that some things thereby reduce the mental 

ding: taking more time and asking for specification, and 

breaking down a problem into small parts that help in 

getting the task done. Such understanding generally 

sets in instinctively and then turns on its head to 

associate with action. 

The above facets relate to awareness and are not 

strategies. It's one thing to see what helps and another 

to ascertain what helps. Strategy supersedes 

awareness. Awareness should precede anything. 

There is also a reflective awareness, where one looks 

backward upon the task and recognises where thinking 

became harder and why. This is not meant to be self-

criticism. This is soft pattern recognition. For example, a 



child might sense that they hit some difficulty – 

sometime again – before the task was done, after a 

change, or when they were being watched. Such 

reflection enhances that awareness to carry over into 

future situations. 

It is important to recognise that these do not develop in 

any fixed order. They all exist overlappingly; they 

interact, and they both complement and build on each 

other over time. Gains in one may often just support 

another. A child does not have to master one area 

before another can arise. This is a heightened stage of 

global awareness, not a ladder one climbs, one after 

another. 

It is only natural to expect one to be clear about what 

parents should not do. Even when reminded, a child 

may not always name these facets, explain them in a 

clear manner, or even show that they can be rightly 

applied across the board. At times, beginners' 

awareness showed subtlety in terms of behaviour 

change rather than in terms of having a suitable idea. 

Children are supposed to exhibit inconsistency, 

vagueness, and even apparent regression. These are 

not signs of errors but are milestones on the road of 

development. 

Hence, the role of an adult figure is not to teach these 

facets directly or even to explain them to the child. One 

does not develop awareness through instruction but 

through experience. These signs may be somewhat 



encouraged when children are gently eased into small 

experiences of manageable strain, where some noticing 

becomes possible but is not insisted upon. The task of 

the adult is to create the climate for awareness to 

emerge, not to make them the goal of some kind of a 

lesson. 

The most important consideration is whether a child is 

merely describing the elements they are noticing, rather 

than being sensitised to their inner experience of 

thinking under load. Every little piece of this is 

empowering the child to respond a little sooner and with 

a little less escalation, even though their words are 

limited. 

This chapter then kicks off the shift away from 

understanding attention and towards understanding how 

it emerges. While the activities ahead are not intended 

to present these components in Part C, they are 

designed to create mini, everyday moments in which 

noticing can naturally occur, safely and repeatedly, till 

such time as awareness will start to mop up everything 

else while quietly continuing in the background. 

 

Key ideas to hold onto 

• Awareness of thinking load develops through 

multiple related sensitivities. 

• These facets appear unevenly and in different 

contexts. 



• Awareness often shows up in behaviour before it 

appears in words. 

• Sensitivity strengthens through experience, not 

instruction. 

• The adult’s role is to support conditions for noticing, 

not to teach awareness directly. 

Chapter 6 

It is through experiencing that thoughts begin to develop 

the consciousness of their thinking effort. The child 

forms a growing awareness of behavioural changes 

through one repetition after another, so an enormous 

leap occurs provided learning-loaded episodes are 

sufficiently little to manage and predictable enough to be 

out of harm's way. 

This is why the activities in this manual are simple by 

design: they are not formulated as lessons or drills – not 

tasks to be done – but are offered naturally as moments 

in every day; moments that persuade attention to be 

drawn away from the challenge of feeling like a 

reflection. The idea here is not to teach how to perform 

better in a particular instance, but rather to build the 

observership towards subtleties guiding the way. 

Hence, the “activities” in this manual are routine 

scenarios looked at from a different perspective. 

Many parents believe that the training of a skill involves 

long, structured sessions, worksheets, or intense 



practice. Unfortunately, when this idea is pursued 

further, it can end up hurting rather than helping. Any 

extended practice increases cognitive burden and 

eventually turns the awareness into a burden. When 

awareness requires active action, it turns into self-

conscious, fragile, and unreliable behaviour. Instead, 

what allows the skill to grow is repetition, at every 

moment, without expectations. 

In this representation, an activity may be limited to just a 

few seconds at a time. Time-consuming activities could 

be just creating one additional obstacle for a child to 

overcome, catching their breath slightly, or leaving a 

task slightly unfinished. Jeopardy during homework, a 

"caching" moment in a morning routine, or a slight pause 

in, perhaps, a game could serve the same purpose. Not 

a different kind of moment; they are the work. 

The lightweight flavour of the activities presented here 

includes making small alterations that fit in naturally, 

such as adding a few feet, juggling a few steps around, 

introducing very low levels of time constraint, or simply 

pausing a while following a goof-up. They are rather 

spring-like, bursting into life and vanishing immediately, 

rendering exhaustion impossible. Their power is in the 

stark juxtaposition a child will feel: on the one hand, 

“Hey, I can do it”; on the other, “No, this is kind of 

heavy.” 

The real intention is only to experience the contrast of 

effort. 



These moments were not designed as any binding 

schedule. An order to be followed, where every activity 

must be used on a daily basis, is still missing. 

Awareness cannot grow by repeating the same task; it 

thrives only on brief exposures across diverse 

landscapes with different activities. Wavering from one 

activity to another, hence using different styles, such 

short but widespread associations further beat the 

narrow path of repetition. 

Each student is asked their question about how often 

the practice should be done. Unfortunately, there is no 

right answer to this query. It has been observed that the 

brief moments of noticing – spread throughout the day – 

could be much more effective than a long, more 

concentrated noticing session. Through these moments, 

the individual can feel a spark of noticing about 

himself/herself or something else. Missing a day will 

throw everything into the waste, but it can start back 

again the next day in the same fashion. 

For adults, many times, awareness is such a delicate 

thing that every instance of noticing an awareness is 

given permission to get onto some explanation of what 

the child should be noticing or check whether an 

awareness has happened or not. This is not doing 

noticing, but it is testing. In noticing, there is nothing 

extraneous to notice, express, or solve. 

The adult is institutionalised to be a mere creator of the 

moment. Noticing can come as words, behaviour, or 



merely a pause. All of these count. Silence also counts. 

Stopping what we are working on counts. A change of 

pace counts. Lacking an explanation means that the 

moment did not fail. Insights about what is known about 

self-awareness are mainly formed after the moment is 

over. 

Many moments may appear unexciting to the notice. 

There may be absolutely no outward response. This 

does not mean no awareness took place. Most 

awareness is subliminal and operates below the field of 

observable behaviour; it colours responses at a later 

date, frequently in relation to other contexts. 

It is imperative to stop while one is still kicking! Every 

activity is designed to end when cognition is at its 

utmost. Pushing into frustration trains endurance, not 

self-awareness; ending early maintains faith in prompts 

inside and teaches that watching sensation leads to 

relief, not catastrophe. 

Diversity forms the basis for these exercises rather than 

the intensity aspect, confirming the same internal signal 

soon after by several different means. Each situation 

reinforces sensitivity from a slightly different angle. 

Sometimes the adults think that if something gets done 

quickly or without much ado, then it is not happening 

right. In this work, less is more. Awareness grows 

steadily. It is observed only in retrospect, with a 



momentary pause and following a calmer response, not 

right away. 

Many no-chance opportunities occur, and that's okay. 

Awareness builds up gradually, not at once. The fact that 

one misses these moments does not start the 

destruction of his progress; in fact, doing more to make 

up for such could well become a hindrance. 

Not every moment is right for awareness practice. 

Activities should be skipped whenever the child is tired, 

emotionally overloaded, or already too irritated. 

Awareness training is simply not for emergencies. 

Safety and emotional repair occupy priority. 

These little moments pile up over the years. Children 

learn to see familiar inner experiences in different 

situations. They might stop earlier, take a moment to 

question themselves, or even seek help of their own 

accord. Such developments are likely to be slow and 

uneven. That is the expectation. 

Practising, both on and off this page, facilitates awaring 

via experiences of slight tension and repeated presence. 

The adult remains in these moments while not acting to 

fix problems and ceases just as 'awareness' kicks in, 

thus promoting children's independence and resilience. 

 

Key ideas to hold onto 



• Awareness develops through experience, not 

explanation. 

• Brief, ordinary moments are more effective than 

long activities. 

• Repetition without pressure strengthens sensitivity. 

• Ending early builds trust in internal signals. 

• Progress often appears after the moment has 

passed. 

Chapter 7 

Development of thought load awareness is not a linear 

process; it develops itself unevenly, appears 

momentarily, disappears, and then reemerges in other 

forms. This can be jarring for adults in the know. Lacking 

the comprehension of this arc, one commonly interprets 

normal developments as failure or regression. 

One of the biggest mistakes in this phase is expecting 

continuous advancement. In fact, observation often 

violates logic. A child may feel discomfort on one 

occasion and not on the next. He or she expresses 

awareness in one context, but not where you expect it 

would. This does not mean the skill is inconsistent; it 

means that the child has learnt to pick up a lot of internal 

signals in changing demands. 

Initial progress is almost imperceptible. It rarely takes on 

the guise of an insight or elucidation; rather, it appears 

as a slow closing by one escalation after another, 



cessation of activity, or the few beats of hesitation before 

shifting into the next moment. If an adult is expecting an 

improvement, these changes often go unnoticed. 

Awareness comes on timing and never on result. 

From the beginning there have been episodes where 

awareness arose due to hindsight only after things had 

started to fall apart under the strain of trying harder; a 

child might conclude that something was his or her line 

only when the upset had already started or after several 

mistakes. That period is the exception; it is the 

birthplace of patterns. The dawn in the aftermath of a 

bad time is the birthing ground of many patterns that first 

mark time inevitably. 

With repeated exposure, awareness approaches the 

point at which one starts to feel the strain of thinking for 

too long. There may be a child who slows down in the 

middle of the task, hesitates, or appears unsure if he 

has the stamina to push through for the rest. At times, 

these instances are misread as avoidance or lack of 

confidence. More often, they are earlier boundary 

markers. 

Other children may begin to sense the warning signs 

before the tide ebbs, before the temper heats up—some 

might manage to act on these cues, rein in at an earlier 

stage, or modify their pace without being nudged. Often, 

this stage comes in quietly, and only days afterwards is 

it also first realised. 



Progress is not linear. Awareness will invariably lie long 

in the comfort of a routine experience instead of 

invitingly emerging in a novel or socially challenging 

circumstance. Fatigue, emotional distress, novelty, and 

situational demands will affect an individual's awareness 

on any given day. 

During times of growth or change, the budding ability 

could be temporarily masked by the juvenile's increased 

capacity to handle new challenges. Heightened 

demands cause these opportunities to straddle the 

spectrum of accessible and inaccessible: regression 

appears only when glimpsed beside an "at-the-brink" 

diagnosis when interpreting emerging potential or kinetic 

pathways. 

One way that adults can support this phase is to 

gradually fade away from prompting. Initially, adults 

need to pause activities for the child. Many adults back 

up and let the child begin pausing by themselves. The 

fading of support needs to be flexible, not set in stone. 

The clearest sign to adults that the child is internalising 

the awareness is going beyond those prompts. This 

could mean stopping in the middle of a problem, 

learning to slow down after making a mistake, or asking 

for clarification. Language, however, usually follows 

much later. Often, silence and hesitancy would be 

noticed, followed by clarification. 



Increasing demands or asking children to show that they 

have developed awareness is guaranteed to push the 

skill beyond attainment. Adults gain the best from their 

child's development of awareness when they simply 

watch and initiate rather than judge. 

Backtracking, as mentioned earlier, is a part of the 

learning experience. Any slip could be due to fatigue, 

stress, or emotional intensity, temporarily impairing the 

child's access to internal signals. Adults may have to 

revisit giving higher support during these times, which 

should not undo the progress made. 

Time shifts toward resilience through the accumulation 

of micro-moments over weeks and months. Loads 

become lighter. Pressure becomes visible. Little ones, 

who are not in capacity to put this change into words 

themselves, instead demonstrate shifts in attitudes. 

This section is dedicated to encouraging adults to see 

the progress without blunting what might come to be its 

ultimate awareness. The key is not to obtain a target at 

the stage within a given time but rather to support a 

more subtle progression from running through 

exhaustion directly into blinking right before you notice 

you might come up against that edge. 

 

Key ideas to hold onto 

• Awareness develops unevenly and often appears to 

come and go. 



• Early progress shows up as timing shifts, not 

improved outcomes. 

• Apparent regression often reflects increased load, 

not loss of skill. 

• Action and silence often precede verbal insight. 

• Patience and observation protect awareness as it 

strengthens. 

 

Chapter 8 

However, when children are first learning to take notice 

of their thinking, their responses may seem confusing to 

adults unless they know how to interpret these ways of 

behaving. Silence, resistance, emotions, and changes in 

behaviour are usually mistakenly attributed to defiance, 

avoidance, or disinclination to make effort. This chapter 

sheds light on why these behaviours are not problems 

that should be fixed but information that should be 

understood. 

One of the greatest shifts for adults involves learning to 

see child responses as data rather than answers, that is, 

incomplete and unfolding steps towards developing 

greater awareness. Fully developing awareness for 

children means they are incapable of accurately 

describing what they have perceived; rather, what they 

do, or alternatively what they do not do, is their form of 

speech. 



This data is situational and is not diagnostic. It describes 

what the child is working through in that particular 

moment, not who the child is. 

Silence usually makes an adult squint. It can be quite 

uncomfortable when a child who has otherwise always 

appeared to be at a conversational pitch – quiet, 

attentive, and nodding in that ongoing way – suddenly 

becomes silent. Adults often assume that the child has 

withdrawn, refuses to cooperate, or does not yet 

understand. Actually, such silence may be the child 

beginning to feel the stress inside himself, which he will 

not be capable of naming with enough language and 

unfettered clarity for any jumping Dumbo to recognise. 

Perhaps momentarily, attention is turning inwards. 

To give an illustration of that: a child being quiet after a 

pause might get a deduction of disengagement from an 

adult. At another moment, this moment may be held as 

an inner check-in with themself. Then the adult is there, 

yet he or she remains silent. The task or joint activity 

may move on or not. Nonetheless, the child has been 

given a moment and space in which to adjust. 

Explaining can draw the child back into performing 

rather than awareness. Asking wordy questions or trying 

to prompt the child into explaining gets in the way of 

noticing and allows awareness to feel untrustworthy. 

Silence after that brief moment has done its work. 



Unwillingness is another of the responses often 

misunderstood. When a child hesitates, resists, or 

avoids going further, adults frequently think this is 

opposition or lack of motivation. With respect to helping 

the child develop awareness, my assumption is that 

resistance is the beginning of boundary-setting – maybe 

it's a child's earliest action of resistance to stop 

themselves before overload. Treating this as 

misbehaviour sets up a scheme that forfeits his trust in 

himself. 

Having resistance called all sweetness is never the 

answer. Within all resistance is timing. When resistance 

comes up early, before emotion takes hold, it might be 

carrying a useful message, which is not interfering with 

awareness or working to suppress it. 

The emotional responses are often an adult’s most 

bewildering. Frustration, tears, anger, or sudden mood 

shifts just feel loud and urgent. By then, chances are 

that the thinking has exceeded levels of capacity as if it 

were soiled. This is the point where his/her system has 

to start to teach to begin its work of firm regulation. 

The high-emotion period is a time for comfort and 

healing rather than insights. Requesting a child to notice 

and explain this during the period brings more than 

necessary stress and fear and takes away from healing. 

Engagement on awareness can be reclaimed once calm 

is back again, but the high emotional event is not the 

learning point with apperception. 



Behaviours like rushing, joking, fidgeting, or disengaging 

are all actions aimed at keeping the load from 

escalating. Behaving in these ways is not a territorial 

act: they are simply unsophisticated yet effective ways 

to lower internal pressure. If we view behaviour as a 

means of communication rather than as a form of 

misbehaviour, the adult response becomes more 

precise. 

Rushing may indicate the child's effort to escape from a 

load that has grown too heavy. Making stupid puerile 

jokes may be the child's way of releasing energy 

through social means. Disengaging can help a child 

defend himself or herself from overload. None of these 

responses may be associated with any unwillingness on 

the part of the child to learn; indeed, they indicate the 

systems are under stress. 

Children may also develop accounts that might seem 

inaccurate or irrelevant upon asking about difficulty. 

They may attribute the source of the strain to the task or 

to the adult or to themselves in a way that does not 

reflect the actual source of strain. It is not doing it 

through deceptive means but through the reality that 

awareness most of the time does come before 

understanding. The warning signal has been heard, but 

an explanation has not been pieced together. Therefore, 

adults ought not to destroy an interpretation in real time, 

as doing so resets the thinking process to being right 

rather than to paying attention. Over time, an awareness 



enhanced comfort, providing opportunities for an 

explanation to eventually become more appropriate. 

The toughest part of being human for adults is living with 

ambiguity. Awareness often presents itself as something 

incomplete: a blank space, a refusal denied without 

understanding, or a feeling other than sad without even 

a name. Tolerating this ambiguity is one of the ways 

adults can support child development. It is not the 

ambiguity that is troubling; it is remaining calm and 

neutral. If children see that it is all right to notice even if 

in doubt, they will have mastered the better part of 

development. 

Responses will also range from day to day. Suppose 

one day a child names awareness in the form of 

language; another day it comes through behaviour. 

Fatigue, context, and emotional state affect how 

awareness is shown. Searching for consistency only in 

form, and not in timing, can cause adults to miss the 

process. 

This chapter does not argue for permitting anything or 

excusing behaviours. Boundaries continue to matter. 

Their expectations continue as well. A correct 

interpretation also does not give mistaken answers in 

setting limits – it sets limits and watches how they affect 

behaviour. An adult can quietly encourage the child to 

notice the tension while still keeping up with some 

everyday expectations. 



As grown-ups excel at interpreting responses, they 

become more adept at intervening less and more 

appropriately. They frequently slow down the pace, 

explain less, and are insidious, as it were, and put great 

faith in the child's internal signals. This altered plan 

tends to lessen conflicts on one hand and alert kids to 

an ensured feeling of comprehension on the other. 

In this next chapter, we look at learning how the practice 

can be applied without being overused. Well-meaning 

help can be counterproductive, depending on the 

situation or on how often it is given. It is also important 

to know about the when-it-then-let-go step as well as the 

when-hold-back positive approach. 

 

Key ideas to hold onto 

• Children’s responses often communicate strain 

before understanding. 

• Silence, resistance, and behaviour can be 

meaningful signals. 

• Emotional reactions indicate overload, not 

readiness for insight. 

• Interpretation shapes whether awareness 

strengthens or shuts down. 

• Boundaries still matter; accuracy changes how they 

are applied. 

Chapter 9 



As awareness grows stronger, so does risk. A child's 

best asset may end up being their least strong point if 

the adults leap in every time they see it underneath the 

microscope or interfere with it on the off chance they can 

do better. The purpose of this chapter is to describe how 

one might support the expansion of awareness without 

turning it into vigilant watch-keeping or unhelpful 

interference. 

Ironically, the greater the finer points of something 

become clear, the more it is shifted into disturbance 

territory by the very seeing. 

When many parents, or teachers, at the very least, 

begin to detect moments of awareness—when the child 

can pause a little sooner, melt down less frequently, and 

pass through transitions in a daze—they feel as though 

they have discovered its magic. This is when some—

while being well-meaning—go into more seam-popping 

kinds of parenting. They interject whenever possible. 

They show every stressor or ask every reflective 

question that comes to mind. 

Awareness thrives when it flows unseen through daily 

experience. Tossing it back and forth between adult and 

child will only externalise more the impetus to pay 

attention. The child no longer attains any inner pricks; 

instead, he or she seems almost to start depending 

upon the parent for the cue, endorsement, or validation 

thus required. What had been in training to internalise by 

detection may now ironically revert to performance. 



Anticipation in the child of questions or didactic 

sequences is suggestive of too much growing 

awareness. Already familiarised dialogues, practised in 

hours of recollection or reflection, are sure to pop out as 

answers. The immediate implication is one would agree 

with any suggestion yet not be immersed in the sense 

or, in the entirely contrary sense, deny the space for an 

implicit recognition. Neither do the changes in 

consciousness go astray, nor is the disintegration of the 

whole insane. In quite other words, the process of 

ideation has become too visible and thus more 

demanding. 

For example, a child might hesitate, "Well, I guess..." 

and repeat what they feel an adult intends to hear, 

devoid of observation. The words sound right, but the 

moment feels rehearsed. When this happens, 

awareness has shifted from entropic sensing to imitative 

impulse. 

One of the tell-tale signs of over-use is whenever an 

adult feels the need to interfere at every sign of difficulty, 

which is an expectation proven time and again to be not 

an expectation at all. Not all instances of struggle need a 

halt; mild effort, confusion, and challenge are important 

parts of learning. To be very clear, awareness is not 

about sidestepping complexity but reducing overload. 

Stepping in too early or too often cheats children out of 

opportunities to show what perseverance means. 



The act of stepping back is emotionally arduous for 

many grown-ups – the many impending existential 

horrors that engulf a baby left all alone under a shelter 

or simply the frustration of either missing or igniting a 

wane from the view of such a child paining in 

confrontation. Witnessing struggle, even momentarily, 

creates anxiety for many adults. In fact, one can see 

much value in such actions, as it follows the prospects 

of promoting independence as an alternative hark while 

also establishing psychological virility. 

Not interfering, though stepping back signifies not 

walking away. The adult is now present yet undistracted 

and emotionally supported. It is the interference that 

changes, not the support; rest assured capable support 

can be resumed on the arrival of an overload sign. 

Stepping back is more a matter of timing than outcome. 

A helpful question for an adult to ask is whether the child 

they are relating to is still within 'thinking capacity' or has 

already swerved off the thinking track. When the child is 

within capacity, stepping back supports awareness, and 

when the child is beyond capacity, stepping in supports 

regulation. 

It is not as if awareness would be applied everywhere at 

once. Instead, it seems like it would get stabilised within 

familiar routines before later extending to new or socially 

demanding situations, which those less accustomed to 

the more aware stance keep integrated within their 

experiences. Allowing that consolidation into one area of 



benefit serves to help a child to not have felt like a 

constant target all throughout his/her day. 

With attentions bent internally on arriving at markers for 

success, adults should decrease their involvement as 

the child begins to independently pause when they need 

it, reduce their pace, or directly ask for help if otherwise 

failure is at hand – a reasoned arrangement supportive 

of the child. Rebellion comes into the picture quite 

incidentally here. 

There will be times when awareness seems to dissolve. 

The skill can be temporarily masked when fatigue, 

stress, or other demands overwhelm that moment. 

Often, these moments may turn notions about those 

attributes, taking them on and off easily. 

Similar to the skilful use of the technique is knowing 

when to forget about it. Awareness work should be left 

aside in case of emotional distress or conflict or crisis. 

Priority always goes to comforting and protecting the 

victim. 

A good rule of thumb for knowing when to get out of the 

way is to intercede only when the child stops asking for 

help and solves the situation himself. This is more of a 

growth through observation and restraint than through 

explanation. Confidence is built through the doing. 

An effective technique takes something the child can 

take for granted. Awareness is a part of the child, 

unrelated to the programme, the adult, or the book. It is 



best used freely so the child feels that they are the driver 

rather than being done to. 

This chapter concerns being independent. The focus is 

not on perpetual observation but on subtle monitoring. 

Overemphasis tends to put the skill to the front, while 

reticence leaves it to function behind the scenes, where 

it functions the best. 

As far as this final chapter goes, should we not move 

further back, taking a look at what does not quite cook 

off in the presence of awareness – even though it is not 

a technique session but rather just part of the way we 

might see a child's experience of experience, learning, 

emotion, and so forth? 

 

Key ideas to hold onto 

• Awareness can be weakened by overuse or over-

visibility. 

• Stepping back supports independence without 

removing care. 

• Manageable struggle is part of learning; overload is 

not. 

• Adult restraint protects the child’s ownership of the 

skill. 

• The goal is internal sensing, not constant self-

monitoring. 



Chapter 10 

When one learns how to observe their thinking dissipate 

on them, that is when something basic changes. 

Difficulties then come as no surprises. Attempts do not 

go on endlessly. One cannot linger over mistakes long 

enough to dwell on one's blunders. The challenge 

becomes that which is felt, rather than that which strikes 

them. 

This distinction is subtle. It comes not so much in great 

leaps or confidence building as in understated 

applications. How these newly noticing children apply 

themselves to daily tasks immediately becomes altered. 

They then begin assigning less time to getting started, 

are able to step away early and surprisingly well through 

the healing process, or wait a little longer until they are 

unsure. 

Gradually, being aware changes a child's relationship 

with learning. Tasks don't feel as threatening because 

the child is no longer pressing forward with closed 

eyes—till the moment when something goes wrong. 

Effort takes on a panorama. It waxes and wanes. So it 

can be managed. This in turn decreases avoidance and 

increases the willingness to try, even if self-confidence in 

succeeding is not always there. 

In an emotional realm, awareness is spacious. Children 

can feel the pressure building; emotions will occur with 

less of an out-of-the-blue impact. Children notice 



frustration earlier. Peaks of emotion lower down and 

release more quickly. The feelings will be there—but 

even then the whole course changes. 

Action follows. The most cherished adult behaviour must 

be about escape and avoiding overload. With the 

release of internal pressure, people organise their 

behaviour—which is not a work of discipline but 

understanding. 

Independence is a natural by-product. Children 

modulate themselves, pace themselves, or ask for help 

when help is really needed to preempt failure. This 

independence is not a rigid entity. It abides by the 

circumstances instead of simply adhering to fixed rules. 

Along the social lines of slightly adjusting devoid of the 

issue: an increased sense of attachment in social 

situations. Groups appear less overwhelming: mistakes 

seem less crucial, and salvation diminishes. Thus, a 

sense of feeling for the 'self' becomes messily drawn 

from a trusted, internal signifying set of qualia. 

Hence, the whole notion does not make children into 

another type of narcissist. If the skill grows in the right 

direction, the switching of 'knowing' itself goes into the 

background. Cognitive awareness stays in the 

background and does not demand attention as children 

naturally balance on bikes. 

For the adults, this will be quite a relief. Power struggles 

ease. Interactions gain a sense of tranquillity. Adults 



know that although they can trigger reactions, they can 

also support the personal evolution of the child. The 

child, in turn, feels understood rather than targeted for 

correction. 

Working fluidly under conditions of failure and endless 

peaks is not the be-all and end-all for success. Rather, 

success might look like earlier boasting of incidents, 

gaining headway more quickly at each interval, fewer 

major crises, and a colossal decision-making potential 

for another throw. Subtle, but an important shift. 

Consciousness grows with the children. Cognitive loads 

increase with each growing educational, social, and 

emotional demand. It's nice to see that whatever you're 

setting up here is sure to fuel the future resilience and 

self-conduct. 

This skill can expect them to become problem solvers 

and see themselves in terms of changing. This function 

doesn't remove challenges but rather orients the 

environment. Difficulties cease to be fatal for the whole 

system. It triggers choice. 

From a relational perspective, this skill would have the 

most potential to outlast periods to come. The children 

discover that they can survive any agony. Adults learn to 

judge when to intervene and when to let the children 

stand on their own. Trust grows from each side. 

Unquestionably, awareness allows grown-ups to let go. 

Although support is to be customised, it is unthinkable 



that such support will behave unattended. This 

achievement belongs to the child. 

Knowing that thinking is heavy is more like a function – 

it's capacity-building that grows quietly in the mundane 

moments of explicitly supporting or acknowledging 

moments for adults who are willing to pause, wait, and 

believe. 

It is good for one person to take on just one thing at a 

time; all they would have to say would suffice. One 

whole skill fosters multiple skills. When the child can 

take note of when the load in his or her mind is tipping, 

the possibility of learning with increasing frequency and 

being regulated steadily becomes more promising. 

It started being about doing less. 

 

 

 


